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Foreword

Of dl the skills that children learn, one of the most important—if not the most important—is
reading. It is a complex task. In order to be able to read well, students need the best instruction that can
be offered. The child featured on the cover of this publication is not old enough to attend school. We
chose to put Sadi€’s picture on this Phonics Tool Kit to emphasize the importance of what happens at
home before a child comes to school.

Parents are children’s first teachers. Reading, talking, and singing to children help develop skills
that lead to becoming better readers. Children who know nursery rhymes learn to listen for sounds and
identify patterns. Children who are read to on aregular basis are developing their “ear” for phonemic
sounds. Talking to children about signs, cereal boxes, and other everyday written material will help
children understand the importance of letters and words. At a young age, most children can spot the
letters in their own name when they see them. This begins their use of verba skills, listening skills, and
reading skills that will be the foundation for their learning al through school. This is the point at which they
enter the classroom and the teacher’s job begins.

Understanding and being able to use the sound/symbol relationship is an important part of that
instruction. If children are to learn to recognize written words accurately and quickly, they need to know
how to apply their knowledge of phonics. That is why | appointed a Phonics Task Force and asked them
to prepare this Phonics Tool Kit. Although we have always promoted the use of phonics, | believe that
this information can be helpful in every Indiana K-3 classroom.

This tool kit provides teachers with current information about the importance of phonics
knowledge. It complements the Indiana Department of Education’s new grade-specific reading standards
that include phonics and other reading skills. It serves as away to bring the best thinking of Indiana
teachers and reading experts together in the area of phonics to provide assistance for all school districts.
It highlights best practices and encourages effective professiona development in phonics.

Superintendents identified teachers and other reading experts to serve on the task force. They
recommended 72 people, including K-3 teachers, principals, curriculum specialists, and reading specialists
from throughout Indiana. College and university professors also were represented. The Phonics Task
Force, under the direction of Dr. Earlene Holland, developed this handbook, spending many hours writing
and preparing the material. Review Committee members then submitted their comments and suggestions
to be incorporated into a document that was put on the World Wide Web for further refinement.

Today, the ability to read well is not only an individual need—it is a state priority. Fourth-grade
students need to be successful readers after spending four years of school in K-3. We know the
consequences of not providing good reading instruction. It is up to us to see that students are provided
with the tools necessary to become strong readers and to be prepared for adult life in the 21st Century.

We will leave no child behind.
Dr. Suellen Reed

Superintendent of Public Instruction
Spring 2000
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How to Use the Tool Kit

The Phonics Tool Kit is aresource to help track the progress of students in Kindergarten through Grade 3 in
meeting core expectations for phonicsinstruction. The kit is not meant to be an all-encompassing course in phonics.
For more thorough information on phonics instruction, use this kit in conjunction with online seminars, college
courses, professional development workshops, and local school or district discussions.

The kit is specifically based on the English/language arts grade level standards 1-4 and one performance task
(spelling) in standard 6. These standards are listed in the Appendix.

Thetool kit is divided into four sections to make it easy to use. Each section can be used as a separate resource. The
sections do not have to be used in any particular order.

Section 1: Reading/Phonics Record Sheets and Strategies for Instruction
The record sheets may be copied for each child in the classroom and put into individual files, which
can move with each child from grade-to-grade or school-to-school. The strategies (activities) provided
for Concepts about Print, Phonemic Awareness, and Decoding (Phonics) and Word
Recognition/Fluency are “tools’ for helping every child reach the core phonics expectationsin
Standards 2000. The strategies and activities also can serve as a springboard for ideas for phonics
instruction developed by curriculum committees at the school or district level.

Section 2: Suggestions for Children Experiencing Difficulty
The suggestions and quick tips for children experiencing difficulty are additional ideas that have
proven successful for teachers who do effective phonics instruction.

Section 3: Assessment and Diagnosis
For teachers who choose to give the Indiana Grade 1 Reading Assessment, the tool kit can be an
immediate instructional resource to help students whose scores indicate a need for more intensive
phonemic awareness or phonics instruction. If a more thorough diagnosis in phonicsis needed, there
are many good diagnostic instruments listed in this section.

Section 4: Appendix of More Resources
For those who want a more thorough knowledge of phonics and early literacy instruction, the
Appendix provides a variety of useful information and resources for self-study or professional
development.
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PHONICS TOOL KIT: SCOPE AND SEQUENCE

| Performance Standards and Skills K 1 2

Concepts about Print

Cover, title page, author

Left to right and top to bottom

Print gives information

Sentences, words, letters

Capital and lowercase letters

Oral words matched to printed words

Periods, question marks, exclamation points

Phonemic Awareness

Number and similarities of phonemes (sounds)

Sounds added, substituted, omitted, moved.

Blend (cve) words and two to four phoneme words

Rhvming words

Beginning and ending sounds

Syllables

Vowel sounds

Consonant blends

T)e(-nding (Phonics) and Ward Re(‘ngniﬁnn

Consonants and short vowel sounds

Svllables

High-frequency words

Read one’s own name

Blend letter patterns

Vowel digraphs and r-controlled words

Word families (rimes)

Spelling patterns

Abbreviations

Regular and irregular plurals

Fluency
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PHONICS TOOL KIT: (Continued)

| Performance Standards and Skills K 1 2 3

Spelling
Uses sounds to spell independently

Sight words

Uncommon spelling patterns

Patterns, short and long vowel sounds, r-controlled

vowels,

Contractions, compounds, common patterns,

Arrange words in alphabetical order

Vm‘ahulary and (‘nncept

Categorize words and classify categories

Meaning of symbols

Compound words

Contractions

Root words and inflectional forms

Prefixes and suffixes

Multiple-meaning words

Antonyms, synonyms, homophones, homographs

Sentence and word context

Dictionary meaning and pronunciation

_Rf_a_dj_n_g anprphpneinn and Annlycie

Structural features of informational and technical

material

Comprehension and analysis of grade-level-

appropriate text

Structural features of literature

Analysis of grade-level-appropriate narratives

Writing

Organization and focus

Research and technology

Evaluation and revision
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Learning to read is critical to a child’s, and an adult’s well being. The child and adult who
cannot read at a comfortable level experience significant difficulties mastering many types of
academic content, are at substantial risk for failure in school, and are frequently unable to reach
their potential in the vocational and occupational arenas.

Background and Purpose, (p. 1)

From The NICHD Research Program in Reading Development, Reading Disorders and Reading Instruction: A
Summary of Research Findings. A paper distributed by G. Reid Lyon during his presentation on December 10,
1999, at Indiana’s Education Conference: Leave No Child Behind.
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Reading skill is acquired in a relatively predictable way by children who have normal or
above-average language skills; have had experiences in early childhood that fostered motivation
and provided exposure to literacy in use, get information about the nature of print through
opportunities to learn letters and to recognize the internal structure of spoken words, as well as
explanations about the contrasting nature of spoken and written language; and attend schools
that provide effective reading instruction and opportunities to practice reading.

There are three potential stumbling blocks that are known to throw children off course on
the journey to skilled reading. The first obstacle, which arises at the outset of reading
acquisition, is difficulty understanding and using the alphabetic principle— the idea that written
spellings systematically represent spoken words. It is hard to comprehend connected text if word
recognition is inaccurate or laborious. The second obstacle is a failure to transfer the
comprehension skills of spoken language to reading and to acquire new strategies that may be
specifically needed for reading. The third obstacle to reading will magnify the first two: the
absence or loss of an initial motivation to read or failure to develop a mature appreciation of the
rewards of reading.

Executive summary (p. 4), Preventing Reading Difficulties in Young Children by Catherine Snow, Susan Burns,
and Peg Griffin.
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READING/PHONICS RECORD SHEET

Student’s Name

Teacher's Name

Year

Grade 9K 9192 93

Y  Exhibitsreading behavior consistently
/  Making progress

L egend:

N  Hasnot yet exhibited the behavior

Concepts About Print: Under standing char acteristics of written language.

Perfor mance Standards

Date of Observation

Comments

K.1 Identify the front cover, back cover, and title page
of a book.

K.1 Follow words from left to right and from top to
bottom on the printed page.

K.l  Understand that printed materials provide
information.

K.l Recognize that sentencesin print are made up of
separate words.

K.1 Distinguish lettersfrom words.

K.l Recognize and name all capital and lower case
letters of the alphabet.

11 Match oral wordsto printed words.

11 Identify thetitle and author of a reading selection.

11 Identify letters, words, and sentences.

11 Recognize that sentences start with capital letters
and end with punctuation, such as periods, question
marks, and exclamation points.

NOTES:
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STRATEGIES for INSTRUCTION

Concepts about Print

Continuously modeling the following throughout instruction, will develop concepts about print:

©ooNOOA~A®WDNER

=
= o

12.

Reading begins at the top left-hand corner of the page.

Move left-to-right across the page.

Readlize that print contains a message when reading.

Know the differences between letters and words.

Resdlize that words have a beginning and ending part.

Look at lettersin sequential order, from left to right, in a word.

Understand that print is read from top to bottom of a page.

Find the front of a book and the end of a book.

Track print in order to develop the concept of a word (one-to-one correspondence).

Use sentence strips and pocket charts to develop the concept of a sentence.

Develop the concept of beginning, middle, and end by ordering objects in a sequential manner
(first, middle, last).

Recognize print terms: word, letter, comma, question mark, period, exclamation point, syllable,
sound, and sentence.

More suggestions for developing concepts about print:

Read a story to children using a Big Book.

Label your own actions as you model. Say, “When we read, our eyes follow the print.” Use your
finger across the page to model the return sweep.

Draw attention to print by having conversations about the cover and illustrations. “What do you
see? Let’s count the number of words in the title.”

Children need text that gives them a sense of control and comfort. “What do you think about this?
How can you figure that out?’

Extend stories through art activities. Encourage children to talk about stories and to write out their
thoughts. Talk about what they have noticed and learned.

Incorporate reading and writing into play. Use drama to act out stories. Create a journal.

Provide models with specific verbal explanations and instructions and always provide a hands-on
activity to teach the concepts about print.

Help children distinguish between capital and lowercase letters of the alphabet.

Indiana Department of Education — Spring 2000



K.1: Letters of the Alphabet
Materials: large letter cards, capital and lowercase, and wikki stix™, a manipulative tool that is a waxed
covered, flexible stick that will adhere to chart paper or pages in a Big Book.

a  Show the chosen letter. Talk about the shape of the capital letter and its lowercase partner. Note
how they are alike and how they are different. Be sure to address the position on the line, length,
size, lines: curving or straight. Verbalize the actual formation as letter structure is modeled. Place
letters randomly in a pocket chart.

b. Match partners of letters in the pocket chart and then sort them into capital and lowercase sets.

c. Give children letter cards and have them match capital and lowercase. Then sort into all capital

and lowercase | etters.
d. Find capital letters and lowercase letters in magazines. Create a capital chart and lowercase chart

with letters cut out from magazines.

»  For more practice: 1) Give pairs of children wikki stix™. Have one child make the capital
letter and the other child make the matching lowercase letter. 2) Give each child a letter card
- some with a lowercase letter and some with a capital letter. Have children search the room
for the student who has the partner letter.

AaliBhb
Cc Dd
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READING/PHONICS RECORD SHEET

Student’s Name

Teacher’s Name

Year

Grade 9K

92 93

Y  Exhibits reading behavior consistently

L egend: / Making progress

N  Hasnot yet exhibited the behavior

Phonemic Awareness. The soundsfor thelettersand letter groups of the alphabet.

Performance Standards

Date of Observation

Comments

K.1

Listen to two or three phonemes (sounds)
when they areread aloud, and tell the
number of sounds heard, whether they are
the same or different, and the order.

K.1

Listen and say the changesin spoken
syllables (aword or part of aword that
contains one vowel sound) and words with
two or three sounds when one sound is
added, substituted, omitted, moved, or
repeated.

K.1

Blend consonant-vowel-consonant (cvc)
sounds aloud to make wor ds.

K.1

Say rhyming wordsin responseto an oral
prompt.

K.1

Listen to one-syllable words and tell the
beginning or ending sounds.

K.1

Listen to spoken sentences and recognize
individual wordsin the sentences; listen to
words and recognize individual soundsin
thewords.

K.1

Count the number of soundsin syllablesand
the number of syllablesin words.

11

Distinguish beginning, middle, and ending
soundsin single-syllable wor ds (words with
only one vowel sound).

11

Recognize different vowel soundsin orally
stated single-syllable words.
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Phonemic Awareness. The soundsfor thelettersand letter groups of the alphabet.

Performance Standards Date of Observation Comments
11 Create and state a series of rhyming words,
including consonant blends (-st, -nd, -rt).
11 Add, delete, or change soundsto change
words.
11 Blend two to four phonemes (sounds) into
recognizable words.
21 Demonstrate an awar eness of the soundsthat
aremade by different letters by
distinguishing beginning, middle, and ending
soundsin words; rhyming words; and clearly
pronouncing blends.
NOTES:
-8- Indiana Department of Education — Spring 2000



STRATEGIES for INSTRUCTION

Phonemic Awareness

K.1: Alphabetic Principle

Sample Words: pan, pen, hen

Materials: picture cards, chalkboard, Stoplight |etter boxes (see description in Skill: Identifying the position of
sounds in words), counters, |etter tiles, magnetic letters, pocket chart

«  Digplay apicture of an object (pan). Leaving out the middle letter, write its name on the chalkboard (p_n).

*  Have children say the picture word slowly. (The teacher may use a puppet to model this task.)

e Using astoplight |etter box and three counters, the teacher models, dragging a counter into a letter-sound
box as the picture nameis said slowly. The children then copy what the teacher modeled.

e Askwhat letter-sound you hear first, second, and last. Have a child fill in the missing letter for the word
(p_n).

e Draw aladder on the chalkboard. Write the word pan on the first step. On the second step, write “p_n" and
ask achild to change the middle letter to make a new word (pen). Have someone draw a picture of the word.
Continue until the ladder is compl eted.

e Students may use letter tiles or magnetic letters to form these words. Say the words slowly and write them in
the sky.

«  For independent practice, children may recreate the ladder concept by placing letters and picture cardsin a
pocket chart.

K.1: Identification of CVC (Consonant-Vowel-Consonant) Words
Materials: large construction paper with one or more of the following word foundations largely displayed:
an, ap, &, ig, im, in, ug, un, ut, op, ot, ox, ed, en, and et, (83 three-letter words can be made from these foundations).

1.  Display the papers and explain that these are the endings of many words.

2. Pronounce each displayed combination and have the children echo it after the teacher. Explain the next step
to the group.

3. Divide the class into suitable groups. Each group travels from one sheet to the next distributed around the
classroom. Designate 3-5 minutes for a group to brainstorm possible words that can be made by adding a
letter to the front of the word foundations. Either the children or an adult should record the word selections
on the large sheet.

4.  After each group has visited all of the sheets, display the completed sheets to the class.

Choose children to read the completed lists to the class. Delete any duplicate words.

6.  Each child (or group) makes aword and picture poster of one of the selected sets to be displayed with the
classroom or hallway.

7. Working one-on-one or with asmall group, give each child a set of magnetic letters which depict one of the
“word chunk” words being studied — example: c-a-n. Have the child pull the chunk away from the original
word can and attach it to the new sound. Repeat often, then convert thisto a new exercise.

o

Note: (Gimmick) To teach the blending of sounds: 1) Draw asimple

playground slide on the chalkboard and put ¢ at the top of the slide, the a in the middle
and the ¢ at the bottom. Then have the children pretend they are sliding down the slide
as they combine sounds. 2) Tell the children to use their imaginary baseball mitt to
squeeze the first two letters together.
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K.1: Rhyming Words
Sample Words: man, can; cat, bat, that; house, mouse
Materials: word cards, simple book with predictable rhyming text, pocket chart

Pronounce man and can and ask the children what they know about the two words. Someone likely will say
the two words sound alike. (If not, the teacher explains.)

Have the children repeat each word after the teacher saysit.

Show word cards with the two words and call attention to the common ending.

Tell the children to listen to another word and give asignal if it has the same ending as man and can. Say

fan. Discuss the children’ s reactions.

Explain that man, can, and fan are rhyming words because they have the same ending sounds.

Repeat steps 1-5 with cat and bat, using that as the third word.

For the following word pairs, say the first word, pause for a second or two, then say the second and have

children signal if the two words rhyme. Reinforce the concept of rhyme (* have the same ending sounds”).
look-book play-dog take-make red-bed came-will

Note: For beginners, word pairs like look-book, cook-tool, book-took would be advisable. As students

become familiar with one set of rhyming words add to them.

Have children sort picture cards and match rhyming words (e.9., book, look, red, bed, boy, toy, clown,

brown, pig, and wig).

When children can recognize words, use the same activity (#8) with word cards.

Rhyming books can be used effectively to help children focus on rhyming words.

. As rhyming books are read, the teacher should pause where arhyming word occurs to allow the
children to guess the rhyming word.

. Rhyming words can be placed on word cards and put in a pocket chart vertically, so that the children
can seeif the rhyming portion makes a pattern.

. Children can think of other words for word cards that use the same rhyming patterns.

. Place these new word cards in the correct column in the pocket chart, so that al of the rhyming words
are together.

Activities such as “Rounding up the Rhymes,” “Reading-Writing Rhymes,” and “Using Words Y ou Know”
(Phonics They Use, Cunningham) effectively help children hear and recognize rhyming patterns.

K.1: Concept of a Word and a Sentence
Sample Words: cat, dog
Materials: sentence strips, magnetic letters, index cards, transparency, Big Books

-10-

The teacher writes a short known word (caf) on a sentence strip cut to word size. Discuss word features
(shape, size, formation, sounds, beginning, ending).

Include a picture of the word. Model reading the word slowly with your finger underneath the word.
Children write the word in the air, form with magnetic letters, and write the word on their own index card
(spelling the word orally as they write it).

The teacher tells a short sentence about a cat. “ The cat is here.” Ask studentsto
think of other sentences about a cat. “ Thecat...”

Children hold up their cat word card when the word cat is spoken in the sentence.
The teacher records a model sentence on a sentence strip using increased print size
and exaggerated spacing between words. Underline the known word cat. Point to
words as read and have children cup their hands (to use as awindow to frame
words) around the words as they are read on a pocket chart.
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Children are given copies of the sentence. Use a transparency over the text for the child to underline words,
to track or follow, asthey are read. Colored transparent bingo chips also are effective to help the students
track words. The teacher cuts the sentence apart, mixes up the words, and has the students put the words
in sentence order.

Use Big Books to gain experience. Practice pointing and matching words read in sentences.

K.1: Syllables

Sample Words: children’s namesin your classroom that have 1, 2, 3, etc., syllables: Tommy, Alexander, Beth,
Maggie, Kyle

Materials: none

Say the names of five children slowly, and have the children repeat after each name. Emphasize the syllable
bresk. Tom-my, Al-ex-an-der, etc.

Next, the teacher says the names one at atime and claps the syllables. The teacher invites the students to
say the name and clap as they repeat the name in syllables.

Continue for all five names. Practice this much with other names over a period of several days until the
students understand the concept.

Explain that they are going to count the clapsin their names. They should demonstrate saying their last
name while clapping the syllables.

Tell the children to clap the number of syllablesin their own names. Then direct the children to move into
groups according to the number of syllables.

. Kindergarten students will do this best using a card with numbers on it taped to awall or write 1, 2, 3,
etc., spaced across the length of the chalkboard.
. Direct the students to stand at the number that matches the number of syllables in their names.

Asaclass, check each child’s name to determine if he or sheisin the right group, taking care not to
embarrass any student.

Pronounce other words, not names, and have the children clap syllables. Tell them to indicate the number of
syllables by holding up the number of fingers for the number of claps.

Variation: Have students put their thumb under their chin and say a specific word. The number of timestheir chin
goes down is the number of syllablesin the word. Students can use this when it might not be appropriate to move or
clap causing noises.

1.1: Final Consonant Digraphs

Sample Words: back, pick, luck, sack, duck

Materials: white board or chalkboard, red cards with ck on one side and & on the other, stoplight boxes (refer to the
Skill: Identifying the Position of Sounds within Words)

1

Using the stoplight boxes (cards), tell children to listen to the sample words and show where the words are
alike by holding up the correct color.

Model: “When | hear back, pick, luck, sack, and duck, | hear the same sound at the end, so I’'m holding up
the red box.”

Write the words you have just read on the chalkboard or white board. Ask children how the words are alike.
Ask them to write the |etters that make the /k/ sound on their white boards.

Beside the first list, write a second list of words that end with the /k/ sound but that do not fit the ck
pattern: peek, hook, oak, took. Y ou aso could use words that end in e such as, lake, hike, and bake. Ask
the students what the two columns show. (The /k/ sound at the end of the word can be written with ck or k&
or ke.)

Indiana Department of Education — Spring 2000
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5. Tell the children that ck is usually used when the word has a short vowel sound. Reread the words and
have the children notice the short sound.

6. Pass out red cards and show the children how to write ck on one side. Pronounce words from the list. Have
the children hold up the ck card if the vowel sound is short.

1.1: Phonemic Analysis

The child segments one-syllable spoken words, including three- and four-phoneme words, into individual phonemes,
clearly producing beginning, medial, and final sounds.

Sample Words: big, dog, stop, and train

Materials: aball, hat, lid, and toy truck

1 Pronounce big and then have the children say the word along with you.

2. Writebig on the chalkboard or flipchart and enunciate each phoneme slowly (stretching the word to hear
individual sounds) as you write the word. (Note: The visua reinforcement here isto strengthen
associations between letters and sound.) Repeat this step, and this time have the children say the word
slowly along with you. Ask the children how many different sounds they hear, and have each child give a
response (for example: holding up anumber of fingers or placing a number of beans on a card).

3. Givethe correct answer, produce the three sounds, and again have the children say each sound along with
you.

4. Follow this procedure for the following words: dog, stop, and flag.

. Say the word slowly,

. Have the children repeat the word,

. Say the word again,

. Ask for avolunteer to say the word slowly, making each sound distinctly,

. Have the class dlowly say the word, holding up one finger as they enunciate the first sound, a second
finger as they enunciate the second, and a third as they make the last sound. This same exercise can
be done with the children clapping one time for each sound they hear.

5. Display the following objects one at atime and ask the children to produce the beginning, middle, and
ending sound of the word: rock, hat, lid, truck.

6. Provide individual practice for the children who appear hesitant to respond.

1.1: Rhyming words - Blend /bl/
Sample Words: black, blue, blow, block

1.  Tell thechildren you are going to say some words, and you want them to listen for the sound that is the
same. Say sample words.

2. Emphasize the /bl/ blend. Have students repeat /bl/. | solate the /b/ and /I/ sound and then blend together to
make the /bl/ blend sound.

3. Discuss blends and give other examples.

4.  Say wordsthat begin with the /bl/ and a few that do not. Have students hold up their blue crayon when
they hear the /bl/ sound.

5. Have each child find at least two objects in the room or their desk.

6. Useindividual letter cards to do word building.
Example: Have children spell end. Now add one letter to make lend. Now add
another letter to make blend.

7. Introduce other blends, one at atime, and follow the above steps. Example: pl,

cl, fl, gl, sl.
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READING/PHONICS RECORD SHEET

Student’s Name

Year

Teacher’s Name

Grade: 9K

92 93

Y Exhibitsreading behavior consistently

Legend: / Making progress

N Hasnot yet exhibited the behavior

Decoding (Phonics) and Word Recognition: An understanding of the different letters that make different
sounds.
Performance Standards Date of Observation Comments
K.1 Match all consonant and short-vowel sounds (m/a/d,
r/e/d, p/i/n, t/o/p, s/u/n) to appropriate letters.
K.1 Read one-syllable and high-frequency (often-heard)
words by sight.
K.1 Read one’s own name.
K.1 Understand the alphabetic principle, which means
that as letters in words change, so do the sounds.
1.1 Generate the sounds from all the letters and from a
variety of letter patterns, including consonant blends
and long- and short-vowel patterns (a, ¢, i, 0, u), and
blend those sounds into recognizable words.
1.1 Read common sight words (words that are often seen
and heard).
1.1 Read words by using knowledge of
vowel digraphs (two vowels that
make one sound such as the “ea”
in eaf) and knowledge of how
vowel sounds change when
followed by the letter “#” (such as
the “ea” in the word ear).
1.1 Read common word families (-ite, -ate).
2.1 Recognize and use knowledge of spelling patterns
(such as cut/cutting, slide/sliding) when reading.
2.1 Decode (sound out) regular words with more than one
syllable (dinosaur, vacation).
2.1 Recognize common abbreviations (Jan., Fri.).
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Decoding (Phonics) and Word Recognition: An understanding of the different letters that make different

sounds.

Performance Standards

Date of Observation Comments

2.1 Identify and correctly use regular plural words
(mountain/mountains) and irregular plural words
(blueberry/blueberries, wife/wives).

3.1 Know and use more difficult word families

(-igh?) when reading unfamiliar words.

3.1 Read words with several szllables.

Fluency: Reading with enough speed and accuracy to comprehend.

1.1 Read aloud smoothly and easily.
2.1 Read aloud fluently and accurately with appropriate
changes in voice and expression.
31 Read aloud grade-appropriate narrative text (stories)
and expository text (information) fluently and
accurately and with appropriate timing, change in
voice, and expression.
NOTES:
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STRATEGIES for INSTRUCTION
Decoding (Phonics) and Word Recognition

K.1: Initial Consonant Sounds
Sample Words: boy, bus, ball, balloon, baby
Materials: word cards, objects that match sample words

1
2.

Display word cards or objects that match the sample words. -

Involve the children in saying and listening to the words and deciding how they are alike. As appropriate,
invite the children to give additional words.

Continue with the listening step until children consistently hear which words do and do not begin with the
/b/ sound.

Show the letter that makes the /b/ sound.

Say words that begin with the letter » and afew that do not. Each time the children hear the /b/ sound they
show thumbs up and sky-write the letter; thumbs down for words that do not start with the /b/ sounds.
Have the children place adhesive notes on al objects in the room that start with the /b/ sound.

This strategy or similar strategies may be used for the other initial consonant sounds.

Note: When modeling beginning sounds verbally, do not add an “uh” sound after the initial sound.
Example: » buh

K.1: Alphabetic Principle: As letters in words change, so do the sounds

Sample Words: bat, cat, hat, mat, rat

Materials: cards with the word and picture of each of the sample words, magnetic letters, small letter tiles, or
cardboard letters

8.
9.

10.
11.
12.

13.

14.
15.

16.

17.

Ask the children to sing the song, “Row, Row, Row Y our Boat” with you one time.
Then tell them you are going to sing the song but change the words:
“Rhyme, rhyme, rhyme the words, listen to the sounds.
Hear the sounds in words we sing, they make the rhymes go round.”
“ Bat, bat, rhymes with cat, listen to the sounds.
Hear the at in bat and cat, it makes the rhymes go round.”
Continue singing the song and joining different pairs of words.
Encourage the children to chime in with additional words that rhyme with cat.
Tell the children that al the words belong to the same family. Show the words. Ask the children how they
can tell that the words belong to the same family.
Build each of the words one at atime. Example: build bat
“Watch as | make the word bat. I'll start with the at family letters. This makes at. Now if | want to make
bat, | add the letter for the /b/ sound. What letter makes that sound? Now let's read the word: bat.”
“Let's make the word cat: /cl /at/. Where does the sound change? What |etter do we need then? What
two letters stay the same?”’
Slide the letters into place with the onset and rime. Slide the letters together to form the word.
Let children work along with you using letter tiles or letter cards to build each of the
words.
Have the children work together to find members of the az family in familiar stories and
poems.
Place the ar words on a pocket chart to allow for ongoing review and reference.
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K.1: Position of Sounds within Words

Materials: stoplight boxes—laminated cardsin red, green, and yellow

Before the activity: laminated pieces of red, green, and yellow construction paper or card stock, cut into 3¥2" by
5Y5" cards

Early in the school year, tell the children you are going to give them something they will keep all year to use
in many of their phonics lessons. Then pass out the cards, giving each child agreen, ared, and ayellow

card.

Relate these colors to a stoplight. Ask the children, “What does the color green on a stoplight tell me to
do?’ (go). Tell the children they are going to use the green box (card) to show the beginning of something.
Say, “When we read (or say) words, we go with thefirst letter (sound).”

Ask, “What does the color red on a stoplight tell me to do?’ (stop). Tell them they will use the red card to
show when to stop. Say, “When we read (say) words, we stop with the last letter (sound). So we will use
the red box (card) when we want to show the last |etter (sound).”

Ask, “What color isin the middle of astoplight?’ (yellow). Tell them they are going to use their yellow
boxes (cards) to show the middle sounds in words.

Have the children put their cards on their desksin green, yellow, and red order. Tell the children you are
going to say aword and you want them to tell you where they hear the sound /<. Explain to them: “Hold up
your green card if you hear the /s/ sound at the beginning of the word. Hold up ared card if you hear the /</
sound at the end of the word.” Example: Say sun. Ask the children where they hear the /s/ sound. Repesat
with other words—bus, gas, sand, glass.

Asthe children increase their knowledge of |etter-sound relationships, you can use these cards as boxes. Have the
children lay them on their desksin green, yellow, and red order. Then say words and have children lay the letter card
in the correct box. Example: Tell the children you are going to say aword. They are to listen for the /b/ sound. Have
them put the letter card b in the box that shows where they heard the /b/ sound. Say bus. Repeat with sub, bug, tub,
and other words with the /b/.

1.1: Short Vowel Sound /a/*
Materials: apple vowel card, letter cards, ant picture, antler picture, and ax picture

1

w

-16-

Show a picture of an apple. Pronounce apple several times emphasizing the short « sound. Have students

echo and listen to the sound. Repesat several times.

Explain that a is avowel and vowels have more than one sound. Thisis called a short vowel sound.

Repest step #1 using other pictures: ax, ant, antlers.

Have the children think of other words that begin with the short @ sound. Write them on chalkboard or dry

erase board.

Show the letter card for Aa.

Have the children sky write uppercase and lowercase ¢’ s and repeat the sound. Next have them write both

a’son paper again, repeating the sound.

Say several words that have the short ¢ sound and afew that do not. Each time the children hear the short

a sound they show thumbs up and sky write both uppercase and lowercase letters. Each time they do not

hear the sound, children display thumbs down.

Have students practice writing uppercase and lowercase a’s.

*  May aso be used for other short vowel sounds.

*  When letters have a slanted line before and after them, such as/c/, /at/, Ish/, /b/, this represents the
sound the letter makes, not the name of the |etter.
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1.1: Vowel Digraphs
Sample Words: boat, coat; seat, treat; feet, sweet
Materials: pictures, word cards

1.  Show apicture of aboat and ask children to say the word. Ask how many sounds are in boat, and help
children produce each of the three sounds as they say the word slowly.

2. Children show the sounds heard with fingers. The teacher asks, “How many sounds do you hear? How
many letters do you see?’ Explain to the children that a diagraph is two |etters that come together to make
one sound. Use hand signals. Extend one finger on each hand to represent the two letters. The teacher
says, “Bring your fingers together to show that the letters are coming together when your fingers meet,
drop one hand down to your side to show that these letters only make one sound.”

3. Write boat on the board and again emphasize the three sounds. Help children conclude that there are two
vowels but only one vowel sound.

4.  Write coat below boat and conduct a discussion asin step 2. Emphasize the oa in each word—two letters
that stand for one sound.

5. Repeat the four-step procedure above with seat and treat.

6. Repeat again with feet and sweet.

7. Introduce the memory cue, “Two vowels walking, the first one does
thetalking.”

8. Have children work in pairs as they review the six words, using word
cards. Each child should practice saying each word at least three times.

9. Dictate the following sentence for children to write: “I like to read.”

Discuss the three soundsin read, as you write the word on the board.
Check children’swork.
10. Dictate the following words for children to write: feed, green, leaf,
bean, tree, and float. L ___..--"'__“‘\../
11.  Check children’swork for accuracy.
Additional Activity
Materials: word strips with double vowels, letter cards oa
. Give each child aword strip with a double vowel pattern. Example:

Alternate activities would include “Making Words’ and “Using Words Y ou Know.”

Also give each child common consonant letter cards.

Children should manipulate the | etters to make words by placing consonants
beforeand after the double vowel.

Children use the new words to write a sentence and then illustrate it.

(Phonics They Use, Cunningham )
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1.1: R-Controlled Vowels
Sample Words: car, star, barn, bark
Materials: individual letter cards: a, ¢, d, h, m, p, r, t

1 Have children echo the sample words and raise their hand when they can tell what sound is the same.

2. Writethe sample words on the chalkboard. Lead the children in trying to sound out each word using the
CVC rule they already know. (Explain to the children that these combinations of two letters that come
together make an unexpected sound. Some other combinations include: ir, er, ur, and or. Assign a keyword
picture for each sound. Post these picturesin the classroom for future reference. Examples: /ur/— purse, /ir/
—shirt, /er/— butter, /ar/ —arm, /or/ — corn.) Asyou do this, the children will realize it does not sound right.
Then explain that the letter r is abossy letter. When it is next to the vowel a, it changes the sound to /ar/.
Proceed to sound out correctly the sample words with the children.

3. Have the children generate words with the /ar/ sound.

4. Using individual letter cards, have the children spell the CVC word and then add the letter ». Sound out and
listen for the changed vowel sound.

Use the /ar/ words in sentences.
cat, cart ham, harm pat, part
had, hard chat, chart

5. Have each child make a tachistoscope (an instrument that gives avery
brief exposure to the eye) in the shape of a star with the ar dready
printed on it. Make a strip with beginning sounds /b/, /f/, /j/, Ist/, Ich/,
and /sc/ to feed through. Let children practice sounding out the words —_
with partners. l I'GI f ]

Grade 2 Activity:

. Play “Heads Up.” Explain to children they will begin by placing their heads on their desks. Tell them you
will read aloud a sentence that has one word with the /ar/ sound. Challenge them to raise their heads as
they hear the word. Allow children to say the /ar/ word and give rhyming words.

. Look at the big star in the sky.

. The shark has abig fin on his back.

. What part did you like best?

. May we go to the farm?

. Dictate words and a sentence for the children to write using /ar/ words. Have children self-correct their
papers.

. Invite children to write their own sentences using /ar/ words and other r-controlled vowels such as or, ir,
ur, and er. Pair students up to share and revise their sentences.
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1.1 and 3.1: Word Recognition—Word Walls
Materials: textured material (sandpaper) to form letters, bulletin board, wall, chalkboard, window, paper banners
(strung on aline), a cardboard screen (made from alarge appliance box), or file folders for a portable word wall.

Emerging readers and writers need ongoing support. Word Walls can provide this support and help the children
become better readers, writers, and spellers. A word wall isavisua display of high-frequency words. It should be
built collaboratively by the teacher and students as words are learned and practiced. It isa“work in progress’ asitis
built over time. Words are taken from high-frequency words being studied. A word wall should be ssimple,
uncluttered, interactive, and visible to students.

The key to a successful word wall isto make it interactive. Model the use of it. Link the word wall to as many areas of

the curriculum as you can. Refer to it during other lessons. Help students make the connection that the word wall

can help them with reading, writing, and spelling. Word Wall lists are found in The Teacher's Guide to the Four

Blocks by Cunningham, Hall, and Sigman. Word Wall—avisual display of words. Word Walls are used to

demonstrate a skill or concept being taught including,
. high-frequency words
. rhyming (common word families[rimes]) such as | VWORD WALL

—ike (in like),-ack, -ank, -ake, -ail, - ain, -ame, -

i ] " r
an, -ap, -ash, -at M " o ll
. initial, final, and middle sounds e = & J r_ o
e, T

. alphabetical order Sy thanralng |
. spelling words or patterns (to help children spell R e
other words) 0 TR back

Ak
hask
ok

LT weoen w1

. special words (this can include categories like
contractions, compound words, plurals, word
endings, and homophones).

2.1: Endings
Sample Words: player, drawing, seeing, talks, asked
Materials: white board or chalkboard, familiar stories or text containing examples of the endings to be taught

1.  Say to the students, “ Today we are going to learn about endings on longer words and how they can help
you figure out words.”

2. Pronounce the sample words. Ask the students how the words are alike. Follow with writing the words on
the board. Ask students to underline the endings on the base words.

3. Have the students write the two parts of each word on their white boards. Add sample words with common
endings to the word wall.

4. Have the students return to a familiar story to find examples of words with common endings, such aser, ed,
es, and ing. Asthey find each example, have them break each word into a base word and ending. New
words can continue to be added to the word wall families.

5. Point out to students how the endings show the meaning of the base word. Example, -ed shows it happened
in the past, -ing showsiit is happening right now, -es showsit is plural, etc.

6. Help students summarize by stating that paying attention to the endings on longer words will help them
read and write new words.

Example: -ing -ed -er
drawing asked player
seeing helped teacher
walking learned longer

Note: Have the ending in a different color than the other letters of the word.
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2.1 and 3.1: Syllables
Sample Words: months of the years—January, May, July, September, etc.
Materials: beans (at least 4 per student), paper sectioned into agrid.

1.  Giveeach student a paper with agrid and beans.

2. Write January on the blackboard. Say “January.” Do the same for May and July.

3. Téell thechildren to push abean into a box for each syllable heard. Check their work.
é é é é
é
é é

4, Have the children write each syllable in abox. Check their work.

JAN U AR Y
MAY
JU LY

5. Repeat with a new word.

2.1: Irregular Plural Words.
Sample Words: baby, babies; puppy, puppies; funny, funnies
Materials: overhead projector, vis-&-vis pens, transparencies

1. Write baby on the overhead. Ask children what word means “more than one baby.” Write
babies.

2. Repeat #1 for other sample words until children see the pattern and understand.

3. Shift theresponsibility of spelling pluralsto the children, using
similar examples. Have children write plural forms on the
overhead and use the words in sentences.

4.  Givetherule: In wordsending in ay preceded by a consonant,
changey to i and add es. Make the rule a song by giving it a
rhythm.

5. Write sentences on an overhead projector, leaving a blank for the plural ending. Give oral choices.

6.  Write sentences and insert asingular and a plural. Ask children which sounds correct. Example: | have four

puppy, puppies..

Note: This same lesson format may be used for teaching all plurals, regular and irregular.
Sentences would be more complex for second and third grade children.

2.1: Plurals (suffix —s)
Materials: variety of word cards with singular-plural matches; pencil, paper, gumdrops

1.  Tél thechildren you have atreat for them today. Ask each child “Would you like a drop or drops?’
If he/she says*“ drop,” give only one gumdrop. If the child says “drops,” give ahandful.

2. Thenask, “Did everyone get as many as they wanted?’ Students should have discovered that they got
only one when they said drop but got many when they said drops.
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Write drop and drops on the chalkboard. Ask children what is the difference in these words. What do you

think the /s means? (more than one)

Then explain that when s is added to the end of aword, it makes the word plural, which means more than

one. If we take away the s, we still have awhole word. It is called the root word. What is the root word of

drops? (drop)

Go on asingular and plural hunt. Divide the children into two teams. One team is the singular team. The

other isthe plural team. Tell them you have hidden word cards in the room. Give them five minutes to find

as many as they can. The singular team can only pick up acard if asingular word is written on it. The plural

team can only pick up acard if it has aplural word on it.

Bring the groups together and match the singular words to the plural words.

Let children work in pairs and write three sentences about awalk in the woods using the plural form of

these words: tree, bug, flower, rabbit, bird. Let children eat their gumdrops as they work on the sentences.

Children can read these aloud to the class, or they can exchange with another group and read each others

cards.

Have children locate singular and plural nouns throughout the school building and school yard. They

could do the same at home and bring in illustrations. Family members could assist with word spelling

captions.

A simplified or modified form of this activity (stopping at # 6) could be done in Kindergarten.

e To help children distinguish between words that end with an s like bus and words that contain the
suffix s asin dogs, write the word on the chalkboard or overhead and cover thes. Tell the children, “If
we still have aword left (root word), then the s is serving as a suffix; otherwise, we are looking at a
word that has afinal /9/ or /z/ sound.” The teacher can then go into detail about the meaning of the
suffix s, which means more than one.

3.1: Several Syllables Using Common Patterns.
Sample Words: little, rattle, title, bottle, battle, beetle
Materials: overhead projector or board, red pen or chak, familiar text

1

Write little on the board, coding the e in red. Say the word; then clap the syllables. H

ave children repeat and clap syllables. 14
Demonstrate with other tle words, such as rattle, title, beetle, bottle, battle. ;

Using individual boards or a chalkboard, have children write words that the teacher y di
ctates (dictate word and spelling). Have students divide words into syllables. ©
Explain the concept of a__ /e pattern. When aword endsin /e and there is a consonant b

eforeit, we divide the word in half before the consonant. (Example: /it / tle)
Have students locate other tle words in familiar text.

Note: Continue the lesson using other combinations of __le (final stable syllables). Thislesson may be
used to teach open and closed syllables. Use more difficult words for third grade students.

3.1: Longer Words with Several Syllables
Sample Words: vacation, worker, helpless, uncomfortable, disappointed
Materials: individua chalkboards, white boards, or blank paper for each student

1

Say to students, “As you have become a better reader, you probably have noticed that the stories have
gotten longer and so have the words. Today we are going to learn a strategy for reading and understanding
longer words.”

Review syllabication. Pronounce the sample words and have children clap the number of syllablesin each.
Write the sample words on the board.

Say to students, “The first thing | do when | come to alonger word isto try to figureit out as | read the
sentence. If | do not read aword that makes sense, | go back and break it into the parts to figure it out.”
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Write a sentence using one of the multi-syllabic words in a sentence. Have students divide the unknown
word into parts or chunks that will help them figure out the word (syllables or common chunks, such as
able in the word uncomfortable).

Pick one of the students who understands the strategy to model how he or she figured out the word.
Continue with the additional words. If students demonstrate an understanding of the strategy, give words
with prefixes and suffixes or endings, such as disappointed.

Give students unfamiliar text. Have them write down words to which they needed to apply structural
analysis. Let students write one or more of their words on the board and work along with their classmates to
figure out the pronunciation and meaning. With words that still present meaning difficulties, return to the
text to seeif there is additional information that will help them figure out the word. If necessary, use a
dictionary or glossary.

Close the lesson by asking students how this strategy will help them the next time they are reading.




Student’s Name Y ear

READING/PHONICS RECORD SHEET

Teacher’s Name Grade. 9K 91 92 93

Y  Exhibits reading behavior consistently
/ Making progress

L egend:
N  Hasnot yet exhibited the behavior

Spelling: Representing language by means of a writing system

Performance Standards Date of Observation Comments

K.6

Spell independently using an under standing of the
sounds of the alphabet and a knowledge of letter
names.

16

Spell three- and four-letter words and grade-level-
appropriate sight words correctly.

2.6

Spell correctly words like was, were, says, said, who,
what, why, which are used frequently but do not fit
common spelling patterns.

26

Spell correctly wordswith short and long vowel
sounds (&, &, i, 0, u), r-controlled vowels (ar, er, ir, or,
ur), and consonant-blend patterns (bl, dr, st).

3.6

Spell correctly one-syllable wordsthat have blends
(blend, walk, or play), contractions (isn’t, can’t),
compounds, common spelling patter ns (qu, changing
win to winning, and changing the ending of a word
from -y to -iesto make a plural, such as
cherry/cherries), and common homophones (words
that sound the same but have different spellings,
such as hair-hare).

3.6

Arrangewordsin alphabetic order.

NOTES:
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READING/PHONICS RECORD SHEET

Student’s Name Y ear

Teacher’s Name Grade. 9K 91 92 93

Y  Exhibitsreading behavior consistently
L egend: / Making progress

N Hasnot yet exhibited the behavior

Vocabulary and Concept Development: M eaning and under standing of words.

Performance Standards Date of Observation Comments

K.1 Identify and sort common wordsin basic
categories.

K.1  Understand the meaning of symbols seen in
everyday experiences.

11 Read and under stand simple compound wor ds
(birthday, anything) and contractions (isn't, aren't,
can’t, won't).

11 Read and under stand root words (look) and their
inflectional forms (looks, looked, looking).

11 Classify categories of words.

21 Under stand and explain common antonyms (wor ds

with opposite meanings) and synonyms (wordswith
the same meanings).

21 Use knowledge of individual wordsto predict the
meaning of unknown compound wor ds (lunchtime,
lunchroom, daydream, raindrop).

21 Know the meaning of simple prefixes (word parts
added at the beginning of words such asun-) and
suffixes (word parts added at the end of words such

as-ed).

21 Identify ssmple multiple-meaning wor ds (change,
duck).

31 Use knowledge of antonyms (wor dswith opposite
meaning), synonyms (wordswith the same
meaning), homophones (wordsthat sound the same
but have different meanings and spelling), and
homographs (wordsthat are spelled the same but
have different meanings) to determinethe

meanings of words.
I ——
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Vocabulary and Concept Development: M eaning and under standing of words.

Performance Standards Date of Observation Comments

31 Demonstrate knowledge of grade-appropriate
words to speak specifically about different issues.

3.1 Use sentence and word context to find the meaning
of unknown words.

31 Use adictionary to learn the meaning and
pronunciation of unknown words.

31 Use knowledge of prefixes (word partsadded at the
beginning of words such asun-, pre-) and suffixes
(word partsadded at the end of words such as—er,
—ful, -ess) to determine the meaning of words.

NOTES:

-26- Indiana Department of Education — Spring 2000



READING/PHONICS RECORD SHEET

Student’s Name Y ear

Teacher’s Name Grade. 9K 91 92 93

Y  Exhibits reading behavior consistently
L egend: / Making progress

N Hasnot yet exhibited the behavior

Reading Comprehension and Analysis: Goal of all reading instruction (phonemic awareness and
phonicsinstruction arelinked to all reading and writing).
Performance Standar ds Date of Observation Comments
K.2 L ocate thetitle, table of contents, name of
author, and name of illustrator of a book.
K.2 Use pictures and context to make predictions
about story content.
K.2  Connect to life experiences theinformation and
eventsin texts.
K.2 Retell familiar stories.
K.2  Ask and answer questions about essential
elements of a text.
K.3  Distinguish fantasy from reality.
K.3 Identify types of everyday print materials.
K.3 Identify characters, settings, and important
events.
1.2 Identify text that uses sequence or other logical
order.
1.2 Respond to who, what, when, where, and how
questions and discuss the main idea of what is
read.
12 Follow one-step written instructions.
12 Use context (the meaning of the surrounding
text) to under stand word and sentence
meanings.
12 Confirm predictions about what will happen
next in atext by identifying key words.
12 Relate prior knowledge to what isread.
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Reading Comprehension and Analysis: Goal of all reading instruction (phonemic awar eness and
phonicsinstruction arelinked to all reading and writing).
Performance Standards Date of Observation Comments
13 Identify and describe the plot, setting, and
character(s) in astory. Retell astory’s
beginning, middle, and ending.
22 Usetitles, tables of contents, and chapter
headingsto locate information in
informational text.
2.2 State the purpose for reading.
22 Use knowledge of the author’s purpose(s) to
comprehend informational text.
2.2 Ask questionsto aid comprehension about
important elements of informational texts.
22 Restate factsand detailsin thetext to clarify
and organizeideas.
2.2 Recognize cause-and-effect relationshipsin a
text.
2.2 Interpret information from diagrams, charts,
and graphs.
2.3 Compareplots, settings, and characters
presented by different authors.
23 Create different endingsto stories and identify
thereason and impact of the different ending.
2.3 Compar e versions of same storiesfrom
different cultures.
23 Identify the use of rhythm, rhyme, and
alliteration (using wordswith repeating
consonant sounds) in poetry.
32 Usetitles, tables of contents, chapter headings,
aglossary, or an index to locateinformation in
text.
3.2 Ask questions and support answers by
connecting prior knowledge with literal
information from the text.
32 Show under standing by identifying answersin
thetext.
3.2 Recall major pointsin the text and make and
revise predictions about what isread.
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Reading Comprehension and Analysis: Goal of all reading instruction (phonemic awareness and
phonicsinstruction arelinked to all reading and writing).

Performance Standards Date of Observation Comments

3.2 Distinguish the main idea and supporting details
in expository (informational) text.

3.2 Locate appropriate significant information from
thetext, including problems and solutions.

3.2 Follow simple multiple-step written instructions.

3.3 Recognize different common genres (types) of
literature, such as poetry, drama, fiction, and
nonfiction.

3.3 Comprehend basic plots of classic fairy tales,
myths, folktales, legends, and fables from around
theworld.

3.3 Determinewhat charactersarelike by what they
say or do and by how the author or illustrator
portraysthem.

3.3 Determinethethemeor author’s messagein
fiction and nonfiction text.

3.3 Recognizethe similarities of soundsin words and
rhythmic patternsin a selection.

3.3 ldentify the speaker or narrator in a selection.

NOTES:
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READING/PHONICS RECORD SHEET

Student’s Name Y ear

Teacher’s Name Grade. 9K 91 92 93

Y  Exhibitsreading behavior consistently
L egend: / Making progress

N Hasnot yet exhibited the behavior

Writing: Written language.
Performance Standar ds Date of Observation Comments

K.4  Discussideastoincludein astory.

K.4  Tell astory that theteacher or some other person
will write.

K.4  Writeusing pictures, letters, and words.

K.4  Writephonetically spelled words (wordsthat are
written asthey sound) and consonant-vowel-
consonant wor ds (demonstrating the alphabetic
principle).

K.4  Writeby moving from left to right and from top to
bottom.

14 Discussideasfor group storiesor other writing.

14 Select a focus when writing.

14 Revise writing for otherstoread.

24 Createalist of ideasfor writing.

2.4 Organizerelated ideastogether to maintain a
consistent focus.

2.4 Find ideasfor writing stories and descriptionsin
picturesor books.

2.4 Under stand the purposes of variousreference
materials (such asa dictionary, thesaurus, and an
atlas).

24 Use a computer, if available, to draft and revise
writing.

2.4 Review original draftsto improve sequence (order
of events) and to provide more descriptive detail.
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Performance Standards Date of Observation Comments

24 Revise and evaluate writing for othersto read
using arevision checklist (an editing checklist with
specific examples of correctionsfor frequent
errors) or alist of rules.

34 Find ideas for writing stories and descriptionsin
conver sations with others, and in books,
magazines, school textbooks, or on the Internet.

34 Discussideasfor writing, use diagrams and charts
to develop ideas, and make a list or notebook of
ideas.

34 Create single par agraphs with topic sentences and
simple supporting facts and details.

34 Under stand the structure and organization of
variousreference materials (such asa dictionary,
thesaurus, atlas, and encyclopedia).

34 Usa computer, if available, to draft and revise
writing.

34 Review and evaluate writing using arevision
checklist (an editing checklist with specific
examples of correctionsfor frequent errors).

34 Proofread writing including that of other writers.

34 Revisewriting for otherstoread, improving the
focus and progression of ideas.

NOTES:
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How Can We Help Children Learn to Read?

A massive effort must be undertaken to inform parents and caretakers of the importance of
providing oral language and literacy experiences from the first days of life — to engage children in
playing with language through nursery rhymes, storybooks, and as they mature, early writing
activities.

Reading out loud to children is a proven activity for developing vocabulary and language expansion
characteristics and plays an important role in developing receptive and expressive language skills.
Reading out loud to children also can help to enhance children’s background knowledge of new
concepts that will appear in both oral and written language.

NICHD prevention and early intervention studies continue to provide converging evidence on the
importance of developing accurate and fluent word reading skills, given the significant importance
of such skillsin developing reading comprehension abilities.

Prevention and early intervention studies—are providing converging evidence that for those children
who are at-risk for reading failure, highly direct and systematic instruction to develop phoneme
awareness and phonics skills, reading fluency and automaticity, and reading comprehension
strategies within a literature-rich environment will be required to obtain maximum gains. It asois
imperative that each of these reading components be taught within an integrated context and that
ample practice in reading familiar material be afforded to enhance fluency and automaticity.
Likewise, the most effective interventions provide ample opportunities to read and discuss authentic
literature.

Evidence and Findings (p. 7)

From The NICHD Research Program In Reading Development, Reading Disorders and Reading
Instruction: A Summary of Research Findings. A paper distributed by G. Reid Lyon during his
presentation on December 10, 1999, at Indiana’ s Education Conference: Leave No Child Behind.

Indiana Department of Education — Spring 2000

-33-






Suggestions
for

Children
Experiencing
Difficulty




Perhaps the single most important goal in giving students a productive knowledge of
letter-sound correspondences is to convey to them the basic alphabetic principle. Early on,
teachers want students to understand that all 26 of those strange little symbols that comprise the
alphabet are worth learning and discriminating, one from the other, because each stands for at
least one of the sounds that occur in the spoken words. How can teachers possibly convey this
insight? Novel, abstract concepts cannot be explained easily to children or anyone else. Such
concepts must be illustrated. Teachers must show students that letters do, indeed, represent
sounds. They must persuade students that this is true not of only one letter or even of a few, but,
of much more importance, that it is the core principle of our writing system.

Establishing the alphabetic principle (p. 76) in Section 3: Moving into Reading

Comprehension can be successful only to the extent that the reader’s attention is devoted
to it. Thus, it is necessarily disrupted when a reader’s attention is instead focused on the
identification of any particular word, syllable, or letter of the text in which the disruption occurs.
For comprehension to be recovered, the phrase in which the disruption occurs must be reread
with fluency.

Developing Pathways from Print to Meaning (p. 116) in Section 4: Words and Meanings

From Beginning to Read: Thinking and Learning about Print by Marilyn Jager Adamsis A Summary
(1990) prepared by Steven A. Stahl, Jean Osborn, and Fran Lehr. University of Illinois at Urbana
Champaign: Center for the Study of Reading, The Reading Research and Education Center.
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Suggestions for
Children Experiencing Difficulty

There are some children who experience difficulty in learning phonics. Teachers need to help students experience
success. These children, as al students, need to be given ample free reading time in leveled and unleveled books to
practice their skills and read for fun.

In general, successful instruction for children who struggle should be based on the following:
* A thorough diagnosis of the reading difficulties should be the guide for instructional decisions.

e Theinstructiona objectives and materials need to be at the level where students can experience success
with teacher support.

¢ Children need adequate time to learn and review skills and strategies being taught.
«  Provide explicit, direct instruction that carefully guides students through the learning process.

¢ Lessons should be interesting and challenging and should include many opportunities for students to
respond.

¢ Students should be actively involved in the lesson through listening, seeing, reading, saying, and writing.
The use of avariety of manipulatives and games helps to keep students’ attention and provides immediate,
needed feedback to the teacher.

«  Assessment of student progress should be ongoing because it enables the teacher and the student to see
progress. It also provides information about which methods and materials are working best with each
student.

«  Theteacher needsto give consistent, positive feedback to students for the progress they make.
«  Only essential skills and strategies need to be taught. Pacing needs to ensure both success and challenge.

¢ When anisolated skill islearned, it should immediately be used in some meaningful way, so that the
children can see how the new knowledge helps them.

¢ Usepicture clues (beginning readers rely on pictures to help confirm unknown words). Ask questions like,
“What do you see in the picture that can help?’ A note of caution: Be careful to use pictures as an aid to
decoding, not as a primary means of decoding. Good readers use al available information but rely
principally on the phonetic and structural elements of the word.

e Many of these students can use initial letter sounds and context to figure out aword. Example: “1 like to eat
candy. The sentence must make sense, and if you know the sound the letter ¢ stands for, you might guess
candy.”

*  Label objectsin the room. Periodically practice reading the labels. Collect the |abels and ask students to
place them on the correct object.

e A beginning dictionary can be created to help a child remember words that are not phonetically regular.

When appropriate, the child can paste pictures that begin with a particular letter and write the word under
the picture. Children can use their personal dictionaries for writing and reading.
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Takethe“TIME" necessary to teach children to isolate and identify a beginning sound in aword. It may
take several days or weeks for students to understand the concept, but once it is understood, they will
progress successfully to letter-sound associations.

Teach the consonant soundsfirst that are easiest to isolate from other sounds: /</, /t/, /f/, Im/, and /p/. Use
student or teacher names to make the work with segmenting sounds even more interesting. NOTE: When
sounding out lettersin isolation, do not add an u/ after theinitial sounds. Example: buh for b, uh for 1, duh
for d. Stop your breath immediately after the letter sound is spoken.

In order to distinguish beginning sounds, ask studentsto “watch your lips’ as you say aword. Exaggerate
the beginning sound. Then ask them to watch your lips while you whisper the sound. Have them mimic the
sound. Example: /m/an.

Give the children small mirrors, so they can see if their own lips look like the teacher’ s lips when modeling
the sound.

The whole-word method is afairly effective way to teach words, especially if the words are important to the
child. A word may be presented in isolation and practiced, written, spelled aloud, and chanted. The word
also may be placed in the context of a sentence, highlighted, underlined, or color-coded. (The other words

in the sentence should be in the child’ s sight vocabulary.) If a child knows some sound-symbol

relationships, he or she can use that along with other tools to predict the new word. Example: “It istime for
lunch.”

Some children may need training in visual discrimination in order to distinguish the differencesin letters as
well aswords. Point out distinctive features of letters by tracing, writing, and saying the letter and then
teaching the sound the letter represents.

Teach children to listen carefully and to compare a new word with one they already know. Example: “This
word begins like me and ends like ball so it must be mall.” Having students read lists of words with the
same rhyme (or phonogram) and different onsets (or beginning sounds) is an excellent way to expand their
vocabulary and spelling skills. Example: ball, call, fall, mall, tall.

Have children verbalize what they know about aword. Example: 1) “I remember the word /ook has two
circles that remind me of two eyes.” 2) “I remember the word appy hastwo p’sinthemiddle.” 3) “ Fig is
almost like big. | need to change the beginning letter.” 4) “I can change the word jump to jumping.”

Attend to rhyme while reading al phabet books, poetry, nursery rhymes, and storybooks. Stop when you
get to arhyming word and let children supply it.

Teach the alphabet song. Have children sing and follow on an a phabet chart while pointing to each letter
asthey sing.

Model how you use phonics and context to figure out aword or predict it. Use names, activities, and
actions to select letters with special meaning to students. For example: “ The cue word for the letter b is
Bobby or Billy. What other words begin like Bobby?'

Use letter tiles, magnetic letters, puzzles, finger paint, chalk, felt, and sandpaper to engage the children in
forming or building letters and words.

Clapping, tapping, and holding up the number of fingers that indicate the number of sounds or syllablesin

aword is fun for students and quickly helps them understand that words can be broken into smaller
chunks.
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¢ Model the use of phonics and context in a“think aloud” activity in which the model is the use of decoding
by analogy. For example, in the sentence, “The camel has a sump on his back,” you might say: “The camel
hasa . Thisword looks like jump but begins like house. Let me seeif | can put the beginning sound of
house with the ending sound of jump. H__mp (That sounds right). The camel has a hump on his back. | did
it!”

¢ Get children involved in making words. Children can practice making words for 15-20 minutes from |etters
they are given. The activity begins by forming two letter words and continues making longer and longer
words until the last (mystery) word is made. Children can work in groups, pairs, or alone. In planning, begin
with the mystery word and display all of the lettersin alphabetical order. For example, for the word
enchiladas youwould lista, a, ¢, d, e, h, i, I, n, s.

«  There are many sorting activities or games that are effective with students. Adjust the activity to the
children’slevel:

e Sort pictures by beginning, medial, or ending sounds.

e Sort picturestogether that rhyme.

e Sort by vowel patterns.

. Sort by color words, animals, and food.

. Sort words that have the same prefix, suffix, or root word.
e Sort by synonyms or antonyms or describing words.

e Teach consonant substitution. Begin with aknown word like fat. On the chalkboard show the children what
happens when you take away the f'and put in c¢. There is a chant some teachers use that goes something
like this:

“Take the faway from fat.
Put in ¢ and you have cat.
Take the c away from cat.
Put in p and you have pat.”

C  Continue with as many words as you can make. Involve students as soon as they catch on. Y ou can use
this activity with many phonograms.

C  Teach children multiple self-correction strategies to use when they come to an unknown word. Example:
Does that sound right? Read it again. Does that make sense? Look at the picture. Does it look right? What
letter would you see if the word was ? What would you expect to see at the beginning? At the end?

e If achild does not use any clues to figure out aword, give a choice of words and let him or her decide
which word is correct. Ask questions like those above to help him or her confirm his or her choice.

¢ Have students write as often as possible. It is helpful for beginning readers to have alist of the words they
know and are learning. Flash cards, journals, etc., can be used to practice new words. Be sure the writing
assignment has a purpose.

e Pair astudent who is having difficulty with one who is more experienced to practice vocabulary words and
to read. Have them take turns, echo read, and read in unison. At times, pair students with similar ability to
read together.

« Do apicture walk before reading a story. To do this, preview the story and check pictures and special
words with the children. Next, model by reading the story and involving the children when it seems
appropriate. Then, let the children read the story using the strategies they have practiced to predict words.

¢ Continueto practice previously learned concepts and apply skills to words through seeing, saying, and

writing activities. Progress systematically, making sure students are experiencing success and
independently using new skills.
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Quick Tips for Students Who Struggle

»  Help students make their own books using words they have learned and ones they want to learn.
After illustrating the story, they may let classmates read it.

» Simple stories can be written on large sheets of paper and hung on the wall for children to read.

« Children can dictate a story to the teacher. Examples: stories read, the weather, the daily news,
thank-you notes, or a note to the principal. The teacher involves the
students in deciding what to write and how to write it by asking questions
about sounds, letters, words, punctuation, and spacing as he or she writes
on large chart paper.

» If students confuse similar words, write them together and point out the
differences.

*  Write the same word on two different cards. Cut the letters apart on the
first card, and then have the student put the word back together using the
second card to check for accuracy.

*  When a student cannot recall aword, ask him or her to spell the letters. This often helps the
student to remember the word.

*  When you are teaching a sight word like walk, show students walks, walking, and walked.

» Create board games that call for students to read aloud a sight word, phrase, or sentence in order
to move around the board.

* To develop fluency, have students read (and reread) easy material.

» Have students listen to a book on tape and follow along as it is being read. Next, have them read
along with the tape.

» Give students reasons to read a book or story several times, such as preparing to read to the class
or to make a tape of the reading.

» Useleveled trade books that illustrate the words or sounds you are teaching.

»  Count the number of sounds in words. Start with two sounds, such as at, up, I’'m. Then progress
to words with additional numbers of sounds.

» Play bingo to learn (or practice) letters, sounds, and sight words.

« Put sight words into categories. Example: color words, number words, and describing words.

» To figure out multi-syllabic words, look for a prefix and a suffix. Then find the root word. Put the
parts together. Or, divide the word into syllables and pronounce each part.

»  Teach compound words by putting two known sight words together and demonstrating that the
two words usually maintain their single pronunciation. Help students see that long words are just
familiar words or letter combinations grouped together.

» Picture cards help teach words. Paste pictures of houns or activities on one side and write the
word on the other side. Play games matching words and pictures.

» Provide easy-to-read stories and books for students with limited vocabularies.

» Provide direct instruction, guided practice, and reinforcement of skills.

»  Practice with flip strips. Example:

» Useflashcards for sight words. Make sentence strips, cut the words apart, and have students put
them back together. Use word walls to practice sight words. Have students put words into
categories, such as people, places, things, numbers, and colors.

e Use catchy phrases, chants, songs, and poems to create interest.

» Make tachistoscopes for exposure to sight words, word patterns, color words, or punctuation.

*  Write original, simple stories using sight words that have been learned.

» Ask students to look for letters or groups of letters to help them figure out unknown words. It
often helps to ask a student to say the letters in a word they don’'t know because it forces them to
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notice the letters and their sequence in the word.

Write letters in sound boxes to separate the letters that represent the sounds in a word.

Example: El Ask the student questions about the word, such as, “What is the first sound,
the middle sound, and the last sound?’

Encourage students to “think aloud” explaining the process they go through to come to a
conclusion about a letter or aword. Model the strategy for them first.

Provide practice for mastery. Make it interesting. Repeated readings bring mastery of vocabulary
and fluency.

If students know some sight words, put them on cards and group the words by beginning sounds
and ending sounds.

Use sentence strips and story strips.

Have students “echo read” words or sentences after you read them.

Make up an action for consonant sounds. Example: for /g/ gargle, for Ic/ cough, It/ watch
ticking, /5 snake hissing, /l/ for the lady singing.

Compare and contrast sounds in words by beginning (hat, fat), middle (hit, hat), and ending
sounds (had, ham).

Make use of common word lists, such as the Dolch List, the Most Common Words, the Fry List,
High-Freguency Nouns, and lists of word patterns.

Use avariety of methods to encourage students to notice likenesses and differences in words.
Count the number of letters in words.

Underline, circle, and use colored markers to emphasize likenesses and differences.

Use “every pupil response” activities to encourage constant attention and provide plenty of
practice (thumbs up, touch your elbows, etc.).

Have students say the sounds as they trace the letters of aword.

Provide letter tiles to build words.

Record a student’s reading and discuss it with him or her. Discuss problems, such as word-by-
word reading and repetitions.

Indiana Department of Education — Spring 2000



ASSESSMENT




All good readers and writers develop this ability to come up with
pronunciations and spellings for words they have never read or written before.
Many poor readers do not. Good readers and writers do, indeed, read and write,
and as they read and write, they figure out how our system works. Poor readers
and writers need to read and write, but they also need to have their attention
directed to words and the way these words work, so that they can make rapid
progress in reading and writing.

Introduction (ix)

Good assessment is an ongoing activity. Teachers watch their children in a
variety of reading and writing situations and notice what strategies the children are
using and what they need to move them forward. In addition to the ongoing
observations of children, which let us know what to teach that many children would
profit from and are ready for, and what nudges particular children need, it is also
good from time to time to stop and assess progress in a more systematic way.
Remembering the principle “What they don’t use, they don’t have,” we assess their
decoding and spelling as they are actually reading and writing.

Assessing Progress (p. 132) in Chapter 3: Using Phonics and Spelling Patterns

From Phonics They Use: Words for Reading and Writing by Patricia M.
Cunningham
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Indiana Grade 1 Reading Assessment

ASSIST (Assessment System to Serve Instruction in Schools Today), by Roger Farr and associates, is a series of
informal classroom reading assessments for use in first-grade classroomsin Indiana. It has been designed, piloted,
and reviewed by Indianateachers for Indianateachers. The assessment is optional and available free of cost to first
grade teachersin fall 2000. It is designed to model good literacy instruction. The underlying principleisto have all
students show what they can do, so that teachers can optimize reading instruction. The results of the assessments
are solely for instructional purposes, to assist teachers as they help each student learn to read.

There are four components to the Indiana Grade 1 Reading Assessment:
1 Beginning Reading Skills Assessment: Part A
Assesses recognition of |etters, beginning and ending sounds
2. Beginning Reading Skills Assessment: Part B
Assesses word, sentence, and paragraph comprehension
3. Phonemic Awareness Assessment
4,  Story Comprehension Assessment: Listening and Reading

In addition to the directions for administration, there is a companion manual, An Assist for You: HELP (Here’s Some
Help in Getting Started Using the Results of the ASSIST Assessments), that provides:

. Definition of Skillsand Strategies

. Teaching Suggestions

. Helpful Materias (alist of children’s books and teaching materials)

. Further Assessment (alist of additional diagnostic assessments)

What are the goals of thisfirst-grade assessment?
. It provides a continuous review in the classroom to help teachers.
. It provides information to share with parents and administrators.
. It provides identification of students who need help.

How isit implemented?
. Thereis a standard procedure, but teachers may use the system to serve their needs.
. Teachers may make adjustments as they see fit.
. The different versions or assessments can be administered four times throughout the year, so as first-
graders change every 3-4 months, teachers can monitor and review progress.
. Each assessment is relatively brief and most will be administered to the entire class or to alarge group of
students at the same time.

What isit NOT?
. It is not a high stakes system to label students, schools, or teachers.
. It is not an accountability system.
. It is not a method of teaching reading nor focus on only one aspect of learning to read.
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Diagnostic and Screening Instruments

Phonemic awareness is a strong predictor of a child's successin reading. The fact that 20 to 25 percent of all children
experience phonemic awareness difficulties shows the importance of early identification and intervention.

After gathering information through the Indiana Grade 1 Reading Assessment or other informal assessment, the
teacher may want to use more diagnostic forms of assessment to gather information on specific students or the
entire class. The data from these screenings would be included in the student’ s profile.

The following are some suggested screening instruments to be used. Thislist is by no means all-encompassing.
Utilizing these forms of assessment will give the teacher a more detailed picture of students who may be struggling.
This picture can impact the development of an effective instructional plan for these students.

Screening Instruments for Use by Classroom Teachers

Phonemic Awareness in Young Children by M. J. Adams, B. R. Foorman, |. Lundberg, and T. Beeler. Paul H.
Brookes Publishing Co. “Assessing Phonological Awareness’ (Chapter 10). This chapter contains
assessment procedures for group screening of phonological awareness. This paper and pencil test helps
assess students’ beginning level of these skills. It also can help identify students with difficultiesin this
area. Group administration takes approximately 30 minutes for primary age students.

Texas Primary Reading Inventory is a screening instrument that includes phonemic awareness as well as other
reading concepts (K-2). Individual administration takes approximately 10 minutes.

Early Literacy Profile: An Assessment Instrument by New Y ork State Education Department. Thisinstrument (K-3)
includes forms to informally assess phonological awareness (phonemic awareness), alphabet knowledge,
letter-sound knowledge (phonics), high frequency word identification; reading scales to informally assess
fluency and comprehension; writing scales; and listening/speaking scales. The Web site at
<www.nysed.gov> provides further information on this assessment in New Y ork’s standardsin English
language arts.

Focus on Phonics, Assessment, and Instruction by Wendy Cheyney and Judith Cohen. The Wright Group. Part two
of this book provides assessments and lesson plans for Grades K-2.

An Observation Survey, by Maria Clay. Heinemann Education. “ Taking Running Records of Reading Texts’
(Chapter 4) and “Other Observation Tasks’ (Chapter 5).

Diagnostic Reading Inventory for Primary and Intermediate Grades by J. Scott and S. McCleary. Scott and
McCleary Publishing, 1993. This contains a Phonics Mastery Test and a Structural Analysis Test for (using
root words, endings, and affixes to decode words) primary and intermediate grades.

Literacy Assessment: Helping Teachers Plan Instruction by J.D. Cooper and N. D. Kiger. Boston: Houghton
Mifflin, in press.

Alternative Assessment Techniques for Reading and Writing by W.H. Miller. The Center for Applied Research in
Education, 1995. This practical book includes the El Paso Phonics Survey, Group Administered Structural
Analysis Inventory, Checklist of Emergent Writing Behaviors, and Checklist for Computer Word
Processing, as well as other information useful for classroom teachers.
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Screening Instruments for Use by
Other School Resource Individuals

Other resource individuals would include reading specialists, school counselors, speech language pathologists, and
special education teachers.

The Phonological Awareness Profile by Carolyn Robertson and Wanda Salter. Thisis an individually administered,
criterion-referenced test designed to diagnose deficits in phonological processing and phoneme-grapheme
correspondence. This can be given as apre- and post-test measure. (Ages 5-8)

Developmental Reading Assessment by Joetta Beaver. These assessments are individually administered and provide
information on a student’ s reading development. DRA uses running records and allows the teacher to
observe what strategies the student is using when reading. (K-3)

Woodcock-Johnson Mastery Tests by Richard W. Woodcock. A developmental criterion-referenced assessment of
reading and phonics including the comprehension component.

Slosson Oral Reading A criterion-referenced test measuring a student’s oral vocabulary.
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Assessment References

Clay, Marie. An Observation Survey of Early Literacy Achievement. Heinemann, 1993. Offers a collection of
practical hands-on phonics activities that help develop reading, writing, and spelling skills which support a
balanced reading program.

Cooper, J. D., and Kiger, N. D. Literacy Assessment: Helping Teachers Plan Instruction. Boston: Houghton
Mifflin, in press.

Center for Innovation in Assessment 1999, Farr, Roger and Associates. Indiana Grade 1 Reading Assessment. A
Grade 1 Reading Assessment System that serves as a screening tool for first-grade teachersto gain
information about the development of phonemic awareness and reading skills of their students.

McCleary, Sheila, and Janet Scott. Diagnostic Reading Inventory for Primary and Intermediate Grades. McCleary
Publishing, 1989. Thirteen tests designed to assess reading performance in Grades 1-8. Students may be
tested individually or in agroup. The results of these tests will help teachers group children according to
individual needs.

Michigan Department of Education. Michigan Literacy Progress Profile. 1998. A variety of assessment tools to
evad uate five different aspects of reading. Categoriesincluded are oral reading fluency, reading
comprehension, writing, oral language, and attitudes.

Miller, Wilma H. Alternative Assessment Techniques for Reading and Writing. The Center for Applied Research
in Education, 1995. Includes the El Paso Phonics Survey, Group Administered Structural Analysis
Inventory, Checklist of Emergent Writing Behaviors, and Checklist for Computer Word Processing, as well
as other useful information for classroom teachers.

Public Schools of North Carolina. Grades K-2 Literacy Assessment: Forms and Procedures Manual. 1999. A
manual for primary literacy assessment.

Scott, Janet, and Shelia McCleary. Diagnostic Reading Inventory for Primary and Intermediate Grades. 1993.
Contains Phonics Mastery Test and Structural Analysis Test for primary and intermediate grades.

Texas Education Agency. Texas Primary Reading Inventory (TPRI). Texas Education Agency, 1999. An assessment

tool for teachers which covers graphophonemic knowledge and phonemic awareness. Has been normed for
Grades K-2.
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APPENDIX

e Standards, K-3
* Glossary
* Resources
* Educational Journals
* Internet Resources

e Checklist for Reviewing Textbooks




Professional development should not be conceived as something that ends with
graduation from a teacher preparation program, nor as something that happens primarily in
graduate classrooms or even during in-service activities. Rather, ongoing support from
colleagues and specialists, as well as regular opportunities for self-examination and reflection,
are critical components of the career-long development of excellent teachers.

Executive Summary (p.10), Preventing Reading Difficulties in Young Children by Catherine Snow,
Susan Burns, and Peg Griffin.
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Indiana Academic Standards 2000
In the Phonics Tool Kit

Kindergarten

K.1 READING: Word Recognition, Fluency, and Vocabulary Development
Students know about letters, words, and sounds. They apply this knowledge to read simple

sentences.

K.2 READING: Reading Comprehension
Students identify the basic facts and ideas in what they have read, heard, or seen. They use
comprehension strategies, such as generating and responding to questions and comparing new
information to what is already known, to understand what they read. In kindergarten, students will
read grade-level-appropriate classic and contemporary literature, nursery rhymes, alphabet books,
dictionaries, and online information.

K.3 READING: Literary Response and Analysis
Students listen and respond to stories based on well-known characters, themes (the main idea of a
story), plots (what happens in a story), and settings (where a story takes place). The selectionsin
the Indiana Reading List illustrate the quality and complexity of the materials to be read by
students.

K.4 WRITING: Writing Process
Students discuss ideas and tell stories for someone to write. Students use pictures, |etters, and

words to write.

K.6 WRITING: Written English Language Conventions
Students begin to learn the written conventions of Standard English.

GRADE 1

1.1 READING: Word Recognition, Fluency, and Vocabulary Development
Students understand the basic features of words. They see letter patterns and know how to
trand ate them into spoken language by using phonics (an understanding of the different letters
that make different sounds), syllables, and word parts (-s,-ed, ing). They apply this knowledge to
achieve fluent (smooth and clear) oral and silent reading.

1.2 READING: Reading Comprehension
Students read and understand grade-level-appropriate material. They use a variety of
comprehension strategies, such as asking and responding to essential questions, making
predictions, and comparing information from several sources, to understand what they read. In
addition to their regular school reading, at Grade 1, students begin to read a variety of grade-level-
appropriate narrative (story) and expository (informational) texts (such as grade-level-appropriate
classic and contemporary literature, nursery rhymes, alphabet books, children’s magazines,
dictionaries, and online information).
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1.3 READING: Literary Response and Analysis
Students read and respond to a wide variety of children’s literature. They identify and discuss the
characters, theme (the main idea of a story), plot (what happens in a story), and the setting
(where a story takes place) of stories that they read.

1.4 WRITING: Writing Process
Students discuss ideas for group stories and other writing. Students write clear sentences and
paragraphs that develop a central idea. Students progress through the stages of the writing
process, including prewriting, drafting, revising, and editing multiple drafts.

1.6 WRITING: Written English Language Conventions
Students write using Standard English conventions appropriate to this grade level.

GRADE 2

2.1 READING: Word Recognition, Fluency, and Vocabulary Development
Students understand the basic features of words. They see letter patterns and know how to
trandate them into spoken language by using phonics (an understanding of the different letters
that make different sounds), syllables, and word parts (-s, -ed, -ing). They apply this knowledge
to achieve fluent (smooth and clear) oral and silent reading.

2.2 READING: Comprehension
Students read and understand grade-level-appropriate material. They use a variety of
comprehension strategies, such as asking and responding to essential questions, making
predictions, and comparing information from several sources to understand what they read. In
addition to their regular school reading, at Grade 2, students read a variety of grade-level-
appropriate narrative (story) and expository (informational) texts (such as grade-level-appropriate
classic and contemporary literature, poetry, children’s magazines and newspapers, dictionaries
and other reference materials, and online information).

2.3 READING: Literary Response and Analysis
Students read and respond to a wide variety of significant works of children’s literature. They

identify and discuss the characters, theme (the main idea of a story), plot (what happensin a
story), and the setting (where the story takes place) of stories that they read.

2.4 WRITING: Writing Process
Students write clear sentences and paragraphs that develop a central idea. Students progress

through the states of the writing process, including prewriting, drafting, revising, and editing
multiple drafts.

2.6 WRITING: Written English Language Conventions
Students write using Standard English conventions appropriate to this grade level.
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GRADE 3

3.1 READING: Word Recognition, Fluency, and Vocabulary Development
Students understand the basic features of words. They select letter patterns and know how to
trandate them into spoken language by using phonics (an understanding of the different letters
that make different sounds), syllables, word parts (un-, -ful), and context clues (the meaning of
the text around a word). They apply this knowledge to achieve fluent (smooth and clear) oral and
silent reading.

3.2 READING: Reading Comprehension
Students read and understand grade-level-appropriate material. They use a variety of

comprehension strategies, such as asking and responding to essential questions, making
predictions, and comparing information from several sources to understand what is read. In
addition to their regular school reading, at Grade 3, students read a variety of grade-level-
appropriate narrative (story) and expository (informational and technical) texts, including classic
and contemporary literature, poetry, children’s magazines and newspapers, reference materials,
and online information.

3.3 READING: Literary Response and Analysis
Students read and respond to a wide variety of significant works of children’s literature. They

identify and discuss the characters, theme (the main idea of a story), plot (what happensin a
story), and the setting (where a story takes place) of stories that they read.

3.4 WRITING: Writing Process
Students find and discuss ideas for writing and keep alist of writing ideas. Students write clear

sentences and paragraphs that develop a central idea. Students progress through the stages of the
writing process, including prewriting, drafting, revising, and editing multiple drafts.

3.6 WRITING: Written English Language Conventions
Students write using Standard English conventions appropriate to this grade level.
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Glossary

Affix: Word parts, such as a prefix, suffix, or inflectional ending (unlock, kindness, looking), that when
added to words change the meaning.

Alphabetic principle: As letters in words change so do the sounds.

Antonyms: Words with opposite meanings.

Blends: Two or three consonants said together, each keeping its own sound, such as br, scr, pl.
Chunks: Groups of letters that form a part of a word.

Compound words: One word made from two small words, such as birthday.

Concepts about print: Learners’ understanding of the characteristics of written language.
Consonants: All of the alphabet |etters except a, ¢, i, o, u.

Decoding: Using a combination of phonics and familiar words to read unfamiliar words.

Digraph (Consonant digraph): Two consonants which make one consonant sound, such as ck, shg,
wh, th, ng, nk.

Digraph (Vowel digraph): Two vowels which make one vowel sound, such asin sail, week, oak, pie.

Diphthong: Two vowels in one syllable that make a double sound, such as oi in 0il, oy in boy, ou in

found, ow in brown.
Encoding: To put a message into print.
Fluency: Reading with enough speed and accuracy to comprehend.
Grapheme: Letters and letter groups of the alphabet that are used to construct words.

High-frequency words: Words that are often seen and heard, such as sight words like run, jump, go,
happy, kind.

Homograph: Words that are spelled the same but have different meanings.

Homonyms: Words that sound the same but have different spellings and meanings, such as hare, hair.
Inflectional endings: Letters and letter groups added to the ends of words, such as —ed, —ing, —s.
Medial sound: The middle sound in aword (b a t).

Phoneme: A single speech sound.
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Phonemic awareness: An awareness of the sounds that are made by different letters and letter groups
of the alphabet.

Phonics: The system of representing word sounds with letters.

Prefix: Word parts added at the beginning of words to change the meaning, such as —un, —pre, —re.
Rime: The portion of a syllable that follows the “onset.” (-ight, -ing, -an)

Root Words: A word to which prefixes and suffixes are added (pay, repay, payment).

Sight words: High frequency words.

Standards: Core expectations of every child.

Structual analysis: The process of using knowledge of root words, endings, and affixes to decode
words.

Suffix: Word parts added at the end of words to change the meaning, such as —ful, —ness, —tion.
Syllable: A word or part of aword that contains one vowel sound.

Synonyms: Words with the same meaning, such as fast and quick.

Vowels: Theletters a, e, i, o, u and sometimes w and y.

Word families (rimes): Groups of words whose endings follow a rhyming pattern, such as —ack, —an,
—ight, but have different beginning sounds (onsets), such as black, tack, rack.
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Resources

Adams, Marilyn J. Beginning to Read: Thinking and Learning About Print. MIT Press, 1990.
Reviews, evauates, and integrates research in reading words and explains how print knowledge
influences skillful reading. This book draws on research in education, linguistics, anthropology, and

psychology.

Adams, Marilyn Jager, Barbara R. Foorman, Ingvar Lundberg, and Terri Beeler. Phonemic Awareness
in Young Children. Brooks Publishing, 1998. A supplemental kindergarten activity book containing
objectives and activities to be used for promoting phonemic awareness in a sequential manner.

Allington, Richard L. Overselling phonics. Reading Today, August/September 1997. Points out the
convergence of research evidence on the critical role of decoding skills in good reading. The author
discusses the lack of research evidence for how schools can best foster these skills and strategies.

Allington, Richard L., and Patricia M. Cunningham. Schools That Work Where All Children Read and
Write. HarperCollins College Publishers, 1996. An explanation of how elementary schools need to be
reorganized to foster the kinds of classrooms where all children become readers and writers. Critical
features of school organizationa plans that can impede teacher development are included.

American Educator, Journal of the American Federation of Teachers. Summer/Spring 1998. This
themed issue, titled “ The Unique Power of Reading and How to Unleash It,” focuses on the
recommendations of the Learning First Alliance and how teachers can provide effective literacy
instruction.

Anderson, Richard J., Elfrieda H. Hiebert, Judith A. Scott, and lan A. G. Wilkinson. Becoming A Nation
Of Readers: The report of the commission of reading. National Academy of Education, 1985. A
research synthesis which describes a systematic account of beginning reading instruction and the
reading process. Cultural influences of learning to read and teaching methods that have been shown
to be most effective are described.

Baer, G. Thomas. Self —Paced Phonics. Prentice-Hall, 1999. The purpose of this text is to provide
prospective elementary teachers with instruction that will assist them in developing a sound
understanding of both the content and teaching of phonics.

Bear, Donad R., Marcia Invernizzi, Shane Templeton, and Francine Johnston. Words Their Way. Merill,
2000. Provides a practical way to study words with students complementing the use of any existing
curriculum on phonics, spelling, and vocabulary. Includes more than 100 word sort lists, picture for
picture sorts, and templates for word study gameboards.

Blachman, Benita A., Eileen Wynne Ball, Rochella Black, and Darlene M. Tangel. Road to the Code: A Phonological
Awareness Program for Young Children. Paul H. Brookes, 2000. A manual offering 44 lessons and suggested
materials for kindergarten and first grade teachers.

Blevins, Wiley. Phonics from A to Z. Scholastic, 1998. More than 100 quick and easy activities for developing
students’ phonemic awareness, a phabet recognition, and understanding of phonics.

Burns, M. Susan, Peg Griffin, and Catherine Snow. Starting Out Right. National Academy Press, 1999. |dentifies the
most important questions and explores the authoritative answers on the topic of how children can grow into
readers. Provides a summary of extensive research.
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Catts, Hugh, and Tina Vartiainen. Sounds Abound. LinguiSystems, 1993. Designed to help young children become
aware of the speech sounds in words and how the al phabet represents these sounds. Activity ideas and
samples of word lists with pictures are included.

Cheyney, Wendy, and E. Judith Cohen. Focus on Phonics. The National Reading Foundation, 1999. Approaches the
teaching of phonics from a developmental perspective as an integrated part of a comprehensive program of
language and literacy instruction. Assessments, student profiles, and intervention strategies are provided.

Clay, Marie. An Observation Survey of Early Literacy Achievement. Heinemann, 1993. Offers a collection of practical
hands-on phonics activities that help develop reading, writing, and spelling skills which support balanced
reading programs.

Clay, Marie. Becoming Literate. Heinemann, 1991. A guide for systematic observation of young children’s concepts
about print, text reading, letter knowledge, hearing sounds in words, and linking letters and sounds.

Cooper, J. David, and Nancy D. Kiger. Literacy Assessment: Helping Teachers Plan Instruction. Houghton Mifflin,
October 2000. Suitable for use as a college text.

Cunningham, PatriciaM., Phonics They Use: Words for Reading and Writing. Longman, 2000. A comprehensive
study of literacy acquisition. The culmination of the experiences and research of Marie Clay.

Cunningham, Patricia M., and Richard L. Allington. Classrooms That Work. Longman, 1999. A resource book
containing practical ideas, activities, and organizationa strategies to be used in the classroom to help develop
literacy for children. This book iswritten for use by the classroom teacher.

Cunningham, Patricia M., and Dorothy P. Hall. Making Words. Good Apple, 1994. Hands-on, developmentally
appropriate spelling and phonics activities. Other related books by these authors include Making More Words
and Making Bigger Words.

Cunningham, Patricia M., and Dorothy P. Hall. Phonics for First Grade. Carson-Dellosa, 1997. Givesfirst grade
teachers different reading strategies to use month by month in order to develop phonetic awareness. The
instruction is multilevel and focuses on one component, “Working With Words,” of the 4-Block Literacy Model.
(Other grade levels available.)

Daniel, Claire. Vowel Diphthongs. Fun with Phonics! Book 10, Grades 1-2, Scholastic, 1997. This book provides
hands-on activities for Grades 1-2, making phonics instruction easy and fun for teachers and children in the
classroom. The book offers methods for practice, reinforcement, and assessment of phonics skills.

ERIC for Reading, English, and Communication. Learning and Applying Phonics. Professional Growth
Guide with six articles on phonics followed by an annotated bibliography. ERIC/EDINFO Press, 2000.

Ericson, Lita, and Moira Fraser Juliebo. The Phonological Awareness Handbook for Kindergarten and Primary
Teachers. International Reading Association, 1998. A practical and comprehensive handbook for teaching and
monitoring children’s development of phonological awareness in the classroom. Answers frequently asked
questions and suggests a variety of activities to enhance phonologica awareness.

Fielding, Lynn, Nancy Kerr, and Paul Rosier. The 90% Reading Goal. New Foundation Press, 1998. “By the spring
of 2004, at least 90 percent of our students will read at or above grade level by third grade.” The 90 percent
Reading Goal describesthe goal, the initial statewide baseline testing, uniform reporting, and the expectation of
annual incremental improvement toward the goal.

Fitzpatrick, Jo. Phonemic Awareness: Playing with Sounds to Strengthen Beginning Reading Skills, Grades K-2.
Creative Teaching Press, 1997. A complete resource book that includes over 90 interactive activities,
reproducible materias, picture cards, and word lists to help children connect oral language to written text.
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Foorman, Barbara R., David J. Francis, Terri Beeler, Debbie Winikates, and Jack M. Fletcher. Early interventions for
children with reading problems: Study designs and preliminary findings. Learning Disabilities: A
Multi-Disciplinary Journal. Winter 1997. A comparison study of children who were taught phonics versus
ones who were not.

Fountas, Irene C., and Gay Su Pinnell. Voices on Word Matters. Heinemann, 1999. Educators write about classroom
explorations of phonics and spelling in a comprehensive reading/writing program.

Hall, Dorothy P., and Patricia M.Cunningham. Month-by-Month Reading and Writing for Kindergarten.
Carson-Dellosa, 1997. A month-by-month book explaining how to help kindergarten children learn to read and
write through systematic, multilevel instruction. Activities are included that develop phonemic awareness,
teach language, introduce print concepts, and extend vocabulary.

Hand, AdaJ., and Patricia Monighan Nourot. First Class: A Guide for Early Primary Education:
Pre-School—Kindergarten—I* Grade. U.S. Department of Education, Sacramento, California, 1999. A guide,
based on the premise that connections are particularly important during children’s early years.

Harris, Albert J., and Edward R. Sipay. How to Increase Reading Ability. Longman, 1990. A balanced, practical, and
comprehensive reference for reading instruction.

Hiebert, Elfrieda, P. David Pearson, Barbara Taylor, Virginia Richardson, and Scott G. Paris. Every Child A Reader .
CIERA/University of Michigan, 1998. A series of eight pamphlets that summarize the current research in
reading education. These pamphlets highlight effective, research-based strategies that can be implemented in
any classroom. Pamphlets 1-4 would be of particular interest for phonics instruction.

International Reading Association. Using Multiple Methods of Beginning Reading Instruction: A Position
Statement of the International Reading Association, 1999. This position statement clarifies the | nternational
Reading Association’ s stance on methods for teaching beginning reading.

International Reading Association. Phonemic Awareness and the Teaching of Reading: A Position Statement from
the Board of Directors of the International Reading Association, 1998. This position statement lists four
basic assertions on phonemic awareness.

International Reading Association. The Role of Phonics in Reading Instruction: A Position Statement of the
International Reading Association, 1997. This position statement lists three basic assertions about the
teaching of phonics in beginning reading instruction.

Johns, Jerry L., and Susan Davis Lenski. Improving Reading—A Handbook of Strategies . Kendall/Hunt, 1997.
Teaching suggestions and activities to assist in providing extrareading help for all types of learners.

Johns, Jerry L., Susan Davis Lenski, and Laurie Eliah-Piper. Early Literacy Assessments and Teaching Strategies .
Kendall/Hunt, 1999. A guide for teachers working with emergent readers.

Johnston, Francine R.. The timing and teaching of word families. The Reading Teacher, Vol. 53 No. 1, September
1999. Teaching suggestions and activities to present word familiesto children in a developmental way.

Lynch, Judy. Easy Lessons For Teaching Word Families, Scholastic, 1998. Hands-on lessons that build phonemic
awareness, phonics, spelling, reading, and writing skills.

Lyon, G. Reid. What reading is not. Educational Leadership, March 1998. Supports an emphasis on phonemic
awareness and phonicsin aliterature-rich environment.

Moustafa, Margaret, and Elba Maldonado-Colon. Whole-to-parts phonics instruction: building on what children
know to help them know more. The Reading Teacher, February 1999. Describes an approach to teaching
letter-sound correspondences that is explicit, systematic, extensive, contextually embedded, and meaningful.
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National Center on Education and the Economy and the University of Pittsburgh. Reading and Writing Grade by

Grade, 1999. Reading and writing standards are presented in detail by grade levels.
National Reading Panel. Report of the National Reading Panel to the U.S. Congress, April 2000.

<www.nationalreadingpanel .org>

Pinnell, Gay Su, and Irene C. Fountas. Word Matters: Teaching Phonics and Spelling in a Reading/Writing
Classroom. Heinemann, 1998. Provides information on designing and implementing a systematic literacy
program to help children learn about Ietters, sounds, and words.

Robertson, Carolyn, and Wanda Salter. The Phonological Awareness Book. LinguiSystems, 1995. A program that
deals with direct instruction of phonological awareness. Designed to be used as a supplement to aregular
classroom reading program. It includes phonetically controlled reading and spelling activities.

Routman, Regie, and Andrea Butler. Why talk about phonics? School Talk, November 1995. Thisissue gives specific
information and practical suggestions for teaching phonics in the reading/writing classroom.

Smith, Carl B. Phonics for Reading, Guidelines for Teachers. ERIC/EDINFO Press, 2000. Supplies definitions,
answers to major phonics questions, and sample activities for major phonics generalizations.

Smith, Carl B. Using Phonics and Other Word Skills, A Practical Guide for Parents. Family Learning Association,
2000. Shows parents and tutors how to help children solve unknown words in reading.

Smith, Corinne Roth. From gibberish to phonemic awareness: Effective decoding instruction. Teaching Exceptional
Children, July-August, 1998. Stresses the importance of the development of phonemic awareness skills for
students with reading difficulties.

Snow, Catherine M., M. Susan Burns, and Peg Griffin. Preventing Reading Difficulties in Young Children. National
Academy Press, 1998. Describes the identification of groups of children at risk, effective instruction for the
preschool and early grades, the importance of these findings for the professional development of teachers,
and gaps that remain in our understanding of how children learn to read.

Stahl, Steven J., Anne M. Duffy-Hester, and Katherine Anne Stahl-Dougherty. Everything you wanted to know about phonics
(but were afraid to ask). Reading Research Quarterly, July/August/September 1998. Outlines seven research based
principles for effective phonics instruction and compares various approaches. Suggestions for instruction are included.

Strickland, Dorothy. Teaching Phonics Today: A Primer for Educators. International Reading Association, 1998. Focuses on
sound instructional practices that value phonics as atool for understanding and using written language within a
comprehensive, balanced reading program.

Trachtenburg, Phyllis. Using children’s literature to enhance phonics instruction. The Reading Teacher, May 1990. Ties together
the teaching of phonics and children’s literature. Discusses the research for phonics teaching, the use of children’s
literature, and provides a detailed lesson plan.

U.S. Department of Education. 4 Compact for Reading Guide. 1999. User-friendly handbook which provides information,
strategies, examples, and checklists to help parents, educators, and community members devel op effective, workable
compacts. Copy-ready materials for use to improve schools, increase family involvement, and improve reading
achievement.

U.S. Department of Education. Start Early, Finish Strong. 1999. Focuses on community literacy campaigns by outlining what
communities, organizations, and states can do and are doing to improve reading ability. Ideas for parents and caregivers of
children through the elementary years are included.

U.S. Department of Education, Office of Research. State of the Art: Transforming Ideas for Teaching and Learning

To Read. 1993. The document includes 10 interrelated ideas for transforming instruction in reading and
heightening literacy learning for al students.
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Educational Journals

Early Childhood Education Association for Childhood Education International
The Olney Professional Building
17904 Georgia Avenue, Suite 215,
Olney, Maryland 20832
1-800-423-3563
http://www.acei.org

Education Leadership Association for Supervision and Curriculum Development
1250 North Pitt Street
Alexandria, Virginia 22314-1453
1-800-933-2723
http://www.ascd.org

Instructor Scholastic Inc.
555 Broadway
New York, New York 10012-3999
212-643-6100
http://www.schol astic.com/inschool

Language Arts National Council of Teachers of English
1111 West Kenyon Road
Urbana, lllinois 61802-1096
1-800-369-6183

http://www.ncte.org

Primary Voices K-6 National Council of Teachers of English
1111 West Kenyon Road
Urbana, Illinois 61801-1096
1-800-369-6283
http://www.ncte.org

Reading Horizons Western Michigan University
College of Education
Reading Clinic
Kaamazoo, Michigan 49008
616-387-3470
http://www.wmich.edu/reading

Teaching Pre K-8 Early Years, Inc.
40 Richards Avenue
Norwalk, Connecticut 06854-2309
203-855-2650
http://www.teachingk-8.com

The Reading Teacher International Reading Association
800 Barksdale Road, P.O. Box 8139
Newark, Delaware 19714-8139
1-800-336-7323

http://www.reading.org
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Internet Resources

Listed below are some of the many exigting Internet Sites where teachers
and parents can find resources for reading and phonics.

http://www.acs.ucal gary.ca/l~dkbrown/index.html

http://www.apa.org/ppo/lyon.html

http://www.ciera.org

http://www.ed.gov/free

http://www.ed.gov.org
toU.S.

http://www.ed.gov/inits/americareads

http://www.education-world.com/awards

http://www.eduplace.com

http://www.edweek.org

http://ericps.cre.uiuc.edu/eece

http://www.hood.edu/seri/parents.htm

http://www.indiana.edu/~eric_rec

http://www.ldonline.org/ld_indepth/reading/reading.html
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Home to the Children’s Literature Web Guide.

Testimony of G. Reid Lyon, Ph.D., on Children’s
Literacy before the Committee on Education and the
Workforce U.S. House of Representatives,
Washington, D.C., Thursday, July 10, 1997.

Center for the Improvement of Early Reading
Achievement — Provides free, research- based,
practical information on early literacy acquisition and
effective strategies for teaching reading.

The U.S. Department of Education’s one-stop site for
teaching and learning resources. Site provides 1)

quick access to hundreds of teaching and learning
resources across the federal government; 2) a place
where teachers and administrators can form
partnerships; and 3) information to support
internet-based learning resources and learning
communities.

U.S. Department of Education online library — Access
Educational initiatives, publications and products, a
searchable base, and more. Links to other programs.

Website for the America Reads Project, anational
campaign challenging every American to help al
children learn to read.

Full of outstanding links that explore various
educational topics.

The Role of Phonics — Position paper stressing the
need for systematic phonics instruction.

Sitefor Education Week online.

Site for ERIC Clearinghouse on Elementary and Early
Childhood Education.

SERI Parents and Educator’ s Resources — A site with
links to resources for children with disabilities.

ERIC Clearinghouse for Reading, English, and
Communication.

This section of the LD Online web site contains

in-depth articles that focus on teaching reading to
children with learning disabilities.



http://www.naeyc.org

http://www.nap.edu

http://www.ncrel.org/info/curriculum/

http://www.ncte.org

http://www.nifl.gov

http://www.pacificnet.net/~mandel

http://place.scholastic.com/instructor/index.htm

http://www.readingonline.org

http://www.si.edu/rif

http://www.teachnet.org

http://www.tiac.net/users/maryl

National Association for the Education of Y oung
Children — An organization promoting excellence in
early childhood education that is broadly focused on
avariety of issues.

Education books by topics — Chapters and/or pages
availablefor listed topics.

North Central Research Educational laboratory, the
literacy research and best practices section of this
website leads to an area that shares successes and
challenges of states, districts, and schools regarding
literacy curriculum development, instruction, and
assessment in literacy learning.

Website of the National Council of Teachers of
English has current articles and search engines to
find topics of interest.

The National Center for Literacy has literacy
resources with many useful links.

Tips by teachers for teachers incorporates classroom
ideas plus suggestions for new teachers.

Hands-on activities to use with students, classroom
management strategies, freebies, and good deals to
stretch the resource budget.

Electronic journal of the International Reading
Association isintended to invite participation and to
support the involvement of classroom teachers,
emerging scholars, and others.

Reading |s Fundamental — Tips for parents and
volunteers.

TeachNet is sponsored by IMPACT Il — The
Teachers Network, an independent nonprofit
educational organization that supports teachers who
exemplify professionalism, independence, and
creativity in the public school system.

Keeping Kids Reading homepage is filled with ideas
for making reading fun.
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Tips for Choosing Textbooks and
Supplementary Materials for Phonics Instruction

Teachers have awide variety of choices when serving on committees for textbook selection and when

making purchase decisions for supplementary materials. The list of questions below may provide assistance when
considering which instructional aids will best help the teacher as well as the student. Teachers may use this
document for a checklist to review textbooks and supplementary materials.

Content
€ Istheinstructional design aligned with the state standards?
€ Istheinstructional design research-based and proven effective?
€ Do the materials provide instruction that matches the reading criteria of your school and school district?
€ Isthefocus of instruction aligned with the scope and sequence curriculum guide of your school and school

:

district?
Aretheinstructional materials and strategies developmentally appropriate?

Instruction

®: @: @ @ @ @ O O O O O

®: @: O

Will the texts and materials meet the needs of your students?

Are the materials teacher-friendly, clearly presented, and not page-cluttered?

Does the lesson plan consistently follow easy-to-use teaching model s?

Does the instructional design provide for a balanced approach to reading?

Arethere lesson plans for direct systematic phonics instruction?

Isthere an instructional progression of skills and strategies?

Is the phonics instruction active and manipulative?

Is phonics related to spelling and vocabulary instruction?

Does the sequence of phonics instruction promote early independence in reading?

Are teaching options offered to accommodate a variety of teaching and learning styles?

Does the program provide instructional activities with each selection for meeting the individua needs of
students and include reteaching opportunities?

Are opportunities provided for application of skills and strategies during independent reading?
Arethere activities provided for the children to use word and sound concepts in writing?
Arethere provisions for parent and school communication?

Teacher Support

a
a
a
a

Areauxiliary materials provided?

Isteacher support available?

Isteacher in-service offered?

Are there opportunities for continuous professional development?

Assessment

®: @: @ O

I's there an assessment component that aligns with instructional objectives?

Does the assessment program include awide variety of formal and informal evaluation instruments?
I's there an assessment which identifies phonics knowledge before instruction?

For beginning readers, isthere atest to evaluate concepts of print and to measure students’ letter
knowledge?

€ Does assessment follow the same format as instruction?

:

Arethe tested skills and strategies identified in lesson plans?
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